Thinking Processes – Teaching and Learning Activity

Developing questioning skills

This teaching and learning activity focuses on a concept or skill identified in the Concepts and Skills Chart as detailed in the table below.
	Level
	Domain
	Dimension
	Concept or skill
	Element of standard

	3
	Thinking Processes
	Reasoning, processing and inquiry
	Questioning/Methodology of inquiry
	(Students) collect information from a range of sources to answer their own and others’ questions.



Developing questioning skills focuses on developing thinking skills within a classroom context using questioning techniques to promote discussion rather than providing simple answers. At Level 3 students may still be reliant on the teacher as a model of questioning. Basing questions around a known text such as their reading material helps the students to understand the issues or concepts to be discussed. 

Suggested duration: 1 lesson
	Activity
	Supporting the activity
	Assessment suggestions

	Explain to students that they will be learning how to ask the kind of questions that will help them understand what they read and what they think about what they read. The activity will involve asking questions of each other after reading the text. 
	Select a text on a class topic or for a reading activity.
Protocols for listening and taking turns should be revised or established prior to the activity. 
	Assessment for learning
Make observations and keep records of students participating in discussions including developing and asking questions.
Students' ability to frame questions that targets relevant information will inform further planning.




	Activity (Cont.)
	Supporting the activity (Cont.)
	Assessment suggestions (Cont.)

	Key question:
· How can we understand what we have read?

Model a selection of questions about the text using the question stems:

· Who?

· What?

· When?

· Where?

· Why?

· How?
Ask students to brainstorm and record a few possible questions related to the text using the question stems.
Guide students into determining which of the questions could provide a more complex, detailed or open answer rather than a simple or closed answer such as yes or no.

	To engage students in the process of framing questions use a questioning die such as a large foam die or one made from a net (see page 5).
The die is labelled on the faces:

· Who?

· What?

· When?

· Where?

· Why?

· How?

See Questioning for more information (see Teaching and Learning Resource)
Record the questions under the question stem headings.

See Closed and Open questions for more information (see Teaching and Learning Resource)

	

	Ask students in turn to throw the die. The stem shown on the upper face of the die is used by the student as the starter for a question.
Ask students to respond to the question.

	
	

	Discuss the activity with the students and ask them to reflect on how the questions assisted them in their learning.

	
	


	Activity (Cont.)
	Supporting the activity (Cont.)
	Assessment suggestions (Cont.)

	Key question:
· How might we know what each of us thinks about the text?

Explain to the students that the next step is to use the brainstormed questions to elicit responses from other students in order to understand their thinking.
	This technique requires students to listen carefully to each other as this is a critical part of a questioning pedagogy.
	Assessment as learning

Ongoing assessment using the 

Classroom Discussion Checklist recording sheet. (see page 6)
Note that the checklist also includes behaviours from the Interpersonal Development and English (Speaking and listening) domains.


	Roll the die and ask a student to frame a question using the starter stems.
Invite another student to respond.

	
	

	Ask students to respond to each other by using starter stems. 

Use the response to develop the initial question into a more thoughtful question. When the discussion has peaked roll the die again and encourage discussion between students.

	Starter stems such as:

· ‘I agree with … because…’ 

· ‘I disagree with … because…’

Starter stems such as:

· ‘Can you tell us more about…?’
· ‘Why do you think….?’
Examples of question starter stems (see page 4).
	Assessment of learning
Ongoing assessment using the 

Classroom Discussion Checklist recording sheet. (see page 6)
Students complete a reflection. Student self assessment (see page 7)

	Extension
Students can use the starter stems to frame a written question/s about the text.  These can be answered in groups or with a partner.

	
	


The activity can be modified for use in a range of curriculum contexts or to suit students in other levels by selecting an appropriate context and adjusting the amount of teacher scaffolding. For example:
· The Humanities – Humanities skills Level 3 Framing questions to explore historical events.

· Science – Science, knowledge and understanding Level 3 Questioning the similarities and differences in living things.
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Unit Resources

Questioning Starter Stems Examples

· Who did…?

· Who made …?

· Why did …?

· What was the purpose…?

· How might …?

· What if …?

· How is it …?

· How would …?

· Why was the …?

· Who might …?

· How did …?

I agree with … because …

I disagree with … because …

Can you tell us more about …?

Why do you think … happened?

What would be another way of seeing …?

If you were to compare … what might you find?

What would happen if … changed?

Teaching and Learning Resource

This document provides information about teaching and learning strategies referred to in the unit. It is available at http://vels.vcaa.vic.edu.au/support/teaching.html 
Die Net
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CHECKLIST FOR CLASSROOM DISCUSSION SESSIONS

	STUDENT
	Waits for a suitable moment to enter a discussion
	Uses appropriate tone and volume of voice
	Listens to the ideas and opinions of peers
	Interprets information as it is presented in the discussion
	Asks clarifying questions
	Prepares opinions and suggestions before making a statement 
	Provides justification for stated opinions and ideas
	Applies prior knowledge to points under review
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Extra rows can be added to accommodate the number of students in the class. Each column has three spaces for teachers to record their observations of the students which can be done over multiple sessions. A tick or a ranking such as 1, 2 or 3 can be used to indicate frequency of observable occurrences for each column. 
Student Self Assessment
Name:







Date:
	Questions helped me learn about…

because…



	I am able to…



	A thoughtful question that I asked was…



	A difficult question to answer was…



	I would like to improve my questioning skills by…
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